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Abstract 
Teacher’s behavior has a significant role in influencing the truanting behaviors among the students. The 
objective of this study is to identify the characteristics of teachers’ behavior which impact on truancy 
among secondary school students. The sample consisted of 472 truants who have routinely skipped school 
from 10 to more than 40 days per year. Information about the samples’ truancy was provided by the school 
administration. The findings indicated that there were 15 types of teachers’ behaviors which affect truant 
behaviors of students. The characteristics of ‘teacher serious in teaching’ has the highest mean and 
‘teachers are biased toward male students’ has the lowest mean. Further analysis showed that there were 
significant differences in mean in the construct of teacher’s behavior based on gender and type of school. 
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1. Introduction 
School is a significant setting in the process of development for every individual in the country when public 
education is made compulsory. School is considered as the extended home for individuals as a lot of time is spent 
in school. Thus, the members in the school setting especially the teachers have a vital role to play in many 
aspects of students’ attitude and motivation. Truancy is a type of behavior displayed by students that has drawn 
the concerns of parents, educators, society and the Ministry of Education. Truancy is defined as habitual 
engagement in unexcused absence from school (Zhang et al., 2010).  
 
According to the Ministry of Education records, in 2010, out of 111, 484 discipline problem cases, 19, 545 cases 
involved truancy. In 2011, from the 108, 650 discipline problem cases, 18, 550 involved truanting behavior. 
Truancy is the beginning point to many lifelong problems (Garry, 1996). Literature review has reported that 
truanting behavior among the students is an early sign to many social problems. Truancy is related to dropout 
from schools (Baker et al., 2001, Balfanz et al., 2008; Furgusson et al. 1995; Hibbett et al. 1990), low academic 
performance (Chang & Romero, 2008;  Nauer et al., 2008; Seeley, 2008a; Wilson et al., 2008), problems in 
academic (Balfanz et al., 2008; Heilbrunn, 2007), delinquency (Wang et al., 2005), and substance abuse  
(Heilbrunn, 2007; Herny & Thornberry, 2010; McAra, 2004; Seeley, 2008a).  
 
The Ministry of Education has introduced the system of warning letters in deterring truancy. The school 
administration is given the authority to assign three types of warning letter to students who play truant. Warning 
letter type one will be given to students who are absent from school unexcused for more than ten days. Students 
who skip school unexcused for more than twenty days will receive warning letter type two. Warning letter type 
three will be issued to students deemed truant for more than forty days. Students will be expelled from school if 
they continue to truant. However, parents and guardians can appeal for the students to be re-registered into the 
school system.  
 
Burley and Harding (1998) reported that school policies, rules, curriculum and teachers’ characteristics can result 
in significant impacts on students’ attitudes and attendance in school. Research has shown that teachers as the 
closest social agent to students in school have contributed to truanting behavior among students. Teachers’ 
characteristics and attitudes can contribute to truancy (Baker et al. 2001; National Centre for School Engagement, 
2005). Teachers who show lack of respect for students and disregard the different needs among the students can 
make students attempt to truant (National Centre for School Engagement, 2005).  
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Bartholomew (2009) stated that truants like to use “dislike teachers’ teaching methods” as the most common 
excuse for playing truant. Truants favor interaction with teachers and students besides being granted autonomy in 
the learning process (Bartholomew, 2009). Bartholomew (2009) further asserted that positive teacher-student 
interaction can encourage students’ attendance in class. Teachers’ characteristics such as rude, sarcastic, unfair, 
insult and embarrass students can influence truanting behavior though the impact is rather small (Bartholomew, 
2009). Aligned with Bartholomew (2009), Britten (2002) reported that teachers’ unpleasantness and hatred 
toward certain students can contribute to students’ truanting behavior. Besides that, students are also inclined to 
skip school when they feel that teachers and schools do not care for them (Van Breda, 2006) or teachers apply 
authoritarian teaching methods (Wiles, 2000). 
 
In the Malaysian context, Azizi Yahaya et al. (2007) revealed that the aspect of teachers has the highest mean 
among all the predictors for truancy. Pursuing this further, Azizi Yahaya et al. (2007) point out that teachers who 
like to assign a lot of homework to students, are always late to class and fail to perform effective teaching will 
discourage students from staying in school. Findings of Mohamed Sharif and Hazni (2010) and Johari and Nik 
Selma (2011) support the role of teachers in influencing students to become truant. Muhammed Sharif and Suria 
(2012) reported that teacher’s attitude can cause students’ unexcused absence from schools. In their findings, 
59.4% of the truants feel that their discipline teacher is unfair in punishing students, thus keeping students away 
from school. Furthermore teachers who are very strict, serious and mean can make students skip school. 
Bartholomew (2009) stressed that high expectations of teachers on students’ performance outside and inside the 
classroom produce positive impacts on students’ truanting behavior. 
 
The major objective of this study is to determine the role of teachers in the problem of truancy among secondary 
school students. It is aimed at identifying the types of teachers’ behaviors that will influence secondary school 
students to involve themselves in truancy. Besides that, this study also intends to identify the mean differences of 
teachers’ behaviors based on gender and type of school.  
 
2. Methodology 
Respondents for this study were 472 students consisting of 322 males and 150 females from public schools which 
have been identified as schools with a high rate of truancy by the Ministry of Education in Malaysia. The 
respondents are 346 Malay, 64 Chinese and 62 Indian students aged between 13 to 16 years.  Some 236 of the 
sample have been given warning letter one, 183 have been given warning letter two and 53 have been given 
warning letter three by the school administration.  
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Samples were obtained using purposive and random sampling procedures. We randomly selected 15 schools of 
high rate in truancy from the list given by the Ministry of Education of Malaysia. Selected schools have to 
prepare a name list of all the students who have been given warning letters of three types. All the students in the 
name lists are classified as sample. Data were obtained via survey using a self-administrated questionnaire. 
Samples were gathered and given 30 minutes to answer the questionnaire. The questionnaire has been developed 
by the researchers based on educational theory and literature review. The questionnaire consists of two parts,  
part A elicits the respondents’ demographic data whereas part B is about teachers’ characteristics. There are 
twenty-five items in the questionnaire. The instrument has undergone pilot study for validation.  
 
3. Results of Research 
The reliability of the instrument was assessed using estimates of internal consistency (Cronbach alpha). The cut-
off value for Cronbach alpha is .70 and above (Hinton et al., 2004). Data of the study were analyzed based on 
SPSS (Statistical Package for the Social Sciences) to generate the descriptive and inferential statistics of the 
respondents and to achieve the objectives of this study. The Cronbach alpha value for the instrument is .79 which 
means the instrument has reached acceptable reliability (Hinton et al., 2004).  
 
Table 1 reveals the mean and standard deviation of items on teacher’s behavior. The means of all items were 
within the range of 2.34 and 3.49. Item ‘teachers are serious in their teaching’ has the highest mean (M = 3.49, 
SD = 1.06) whereas item ‘teachers are gender biased, favor male students’ has the lowest mean (M = 2.34, SD = 
1.08). Items with mean within the range of 3.40 and 3.17 are ‘teachers are serious in their interaction with 
students’ (M = 3.40, SD = 1.06), ‘teachers are biased, attention is given to students with high academic 
achievement’ (M = 3.32, SD = 1.24), ‘teachers emphasize on academic only’ (M = 3.31, SD = 1.12),‘teachers are 
fierce’ (M =3.29, SD = 1.21), ‘teachers like to scold and nag at students’ (M = 3.27, SD = 1.33), ‘teachers are 
biased, attention is given to students who contribute to school such as prefects, librarians’ (M = 3.17, SD = 1.29) 
and ‘teachers are not concerned about my problem’ (M = 3.17, SD = 1.23). Items with mean within the range of 
2.72 and 2. 2.34 are ‘teachers rarely enter class to teach’ (M = 2.72, SD = 1.23), ‘teachers are not pretty/ 
handsome’ (M = 2.70, SD = 1.33), ‘teachers have no initiative to teach’ (M = 2.65, SD = 1.19), ‘teachers 
understand my feeling’, (M = 2.58, SD = 1.24), ‘teachers are gender biased, favor female students’  (M = 2.54, 
SD =1.17), ‘teachers never check/ mark my homework’ (M = 2.53, SD = 1.19) and ‘teachers are gender biased, 
favor male students’  (M = 2.34, SD =1.08).  
 
The report further illustrates that 77.1% of the respondents do not agree that their teachers understand their 
feeling, 53.6% of the respondents agree that their teachers are too serious in the teaching and learning process, 
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47.7% of the respondents feel that their teachers are serious when interacting with students. 44.3% of the 
respondents find that their teachers are biased as they give more attention to good academic achievers because 
43.2% of the respondents find that their teachers are very academic orientated. Besides that, the findings also 
show that 41.7% of the respondents agree that their teachers are fierce, 43.9% feel that their teachers like to nag 
and scold students and 42.2% of the respondents find teachers are biased as they give more appreciation to 
students who can contribute to schools such as prefects and librarians.  
 










Mean  Standard 
deviation 
E1. Teachers are fierce   
 
9.5 14 34.7 21.4 20.3 3.29 1.21 
E2. Teachers are biased, attention is given to 
students with high academic achievement  
 
7.8 19.7 28.2 21.6 22.7 3.32 1.24 
E3. Teachers are gender biased, favor male 
students  
 
25.4 31.4 32.2 5.7 5.3 2.34 1,08 
E4. Teachers are gender biased, favor female 
students  
 
22.0 27.8 32.8 8.9 8.5 2.54 1.17 
E5. Teachers are biased, attention is given to 
students who contribute to school such as 
prefects, librarians  
 
10.8 23.7 23.1 22.9 19.5 3.17 1.29 
E6. Teachers are serious in their teaching 
 
5.3 11.0 30.1 36.9 16.7 3.49 1.06 
E7. Teachers are serious in their interaction with 
students  
 
5.5 12.1 34.7 32.4 15.3 3.40 1.06 
E8. Teachers emphasize on academic only  
 
7.0 14.8 35.0 26.9 16.3 3.31 1.12 
E9. Teachers rarely enter class to teach  
 
18.6 26.7 29.0 14.8 10.8 2.72 1.23 
E10. Teachers understand my feeling 
 
25.8 21.0 30.3 15.3 7.6 2.58 1.24 
E11. Teachers are not pretty/ handsome  
 
22.9 24.2 28.8 8.3 15.9 2.70 1.33 
E12. Teachers have no initiative to teach  
 
18.0 30.7 29.0 12.5 9.7 2.65 1.19 
E13. Teachers are not concern about my problem  
 
11.4 17.6 30.3 24.2 16.5 3.17 1.23 
E14. Teachers like to scold and nag  at the students 
 
11.9 18.9 23.3 22.0 23.9 3.27 1.33 
E15. Teachers never check/ mark my homework 
 
21.6 31.6 27.8 10.6 8.5 2.53 1.19 
 
Keys 
SD = strongly disagree    A  = agree 
D = disagree     SA  = strongly agree 
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SA = slightly agree 
 
Table 2 shows the comparison of mean for teachers’ behavior based on gender. Independent-sample t-test is used 
to determine if the mean differences is significant at the .05 level. As indicated in Table 2, the analysis yield a t-
value of 3.67 which is significant at the specified level (p = .000). This implies teachers’ behavior can produce 
difference effect on male and female students’ truanting behavior. Further analysis displayed that the mean of 
teachers’ behavior for male is higher than female students. Teachers’ behavior results greater impact on 
influencing male students than female students to commit themselves in truancy.  
 
Table 2: Comparison of teachers’ behavior between male and female students 
 
Construct Mean Standard deviation t- value p 
Gender  
 
    
Male  45.00 8.76 3.67* .000 
Female 42.26 9.31   
 
Table 3 displays the comparison for mean of teachers’ behavior based on types of school namely urban, rural, 
Felda and island. One-way ANOVA is used to determine if the mean differences are significant at the .05 level. 
As reported in Table 3, the analysis yielded a significant result with F-ratio of 6.54 which is significant at the 
specified level (p = .000). This denotes that teachers’ behavior can produce difference impacts on truancy among 
students from urban, rural, Felda and island schools. The mean of students from Felda schools is the highest 
whereas the mean of students from rural schools is the lowest.  
 
Post hoc test was conducted using Scheffe correction for multiple comparisons as shown in Table 4. The mean 
differences of teacher’s behavior on truancy between urban schools and rural schools and between rural and 
Felda schools are 3.329 and 6.649 respectively and they are both significant at .05 with the value of p being .028 
and .000 respectively. However the mean differences of teachers’ behavior on truancy between urban and the 
Felda and the island schools are 3.162 and 1.079 respectively and they are not significant at the .05 level. 
Moreover, the mean differences between island and rural and Felda schools are 2.249 and 4.241 correspondingly 
are also not significant at the 0.05 level.  
 
Table 3: Comparison of teachers’ behavior One-way ANOVA based on types of schools 
 
 Mean Standard deviation F- value p 
Types of school 
 
    
Urban  44.71 9.13 6.545*** .000 
Rural  41.38 7.50   
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Felda 47.87 9.58   
Island  43.63 8.72   
 
 
Table 4: Teachers’ behavior on truancy differences among the schools 
 
 Mean differences P 
Types of school 
 
  
Urban and rural      3.329* .028 
Urban and Felda -3.162 .920 
Urban and island  1.079 .947 
Rural and Felda   -6.649* .000 
Rural and island -2.249 .728 




The findings of the study reveal that teachers’ behavior plays a vital role in effecting the truanting behavior 
among the secondary school student as supported by Burley and Harding (1998), National Center for School 
Engagement (2005), Bartholomew (2009), Baker et al. (2001) and Azizi Yahaya et al. (2007). One of the most 
noteworthy findings of this study is more than two-third of the truants feel that their teachers do not understand 
their feeling and this input need to be considered seriously by the Ministry of Education particularly the teachers 
themselves. Most of the truants in this study feel that their teachers are too serious when they deliver their 
teaching in class therefore make learning process very boring. This is agreed by Bartholomew (2009) as the 
findings reported that truants always used ‘dislike teacher’s teaching method’ as the reason for skipping class. 
According to Bartholomew (2009), truants prefer lessons where students are given a lot of opportunities to 
interact with the teacher and other students besides liking to attend classes where they have the autonomy to 
channel their opinions of things happening in class. Applying authoritarian teaching pedagogy will influence 
truancy among students. Teachers who like to use lecturing in class and assign many tasks for students to work 
on their own will discourage students from attending class. This is supported by the findings of Azizi Yahaya et 
al. (2007).  
 
Teachers who like to practice seriousness when interacting with students affect truancy as truants state that they 
will skip class if they are discouraged from interacting with the teachers as reported by Bartholomew (2009). 
Teachers who treat students unfairly will stimulate students’ truanting behavior. Teachers have to provide equal 
attention to all students though truants usually cannot perform well in academic and others aspects in school. 
Lack of attention from the teachers will increase the tendency of students to commit in truanting behavior. 
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Furthermore, teachers should not focus on the academic aspect only in educating students as each student has 
different potential that can be developed as stated in Gardner’s multiple intelligence theory. Learning settings that 
are academic oriented will demotivate students who cannot excel in academic aspect and lead them to truancy.  
Teachers who are fierce, rude, sarcastic and unfair are not favored, thus they will discourage students from 
attending class (Bartholomew, 2009; Britten, 2002; Muhammed Sharif Mustaffa & Suria Abdul Jamil, 2012). 
According to Van Breda (2000), students will be tempted to involve in truancy if they cannot feel cared for by the 
school and teachers especially. At the same time, the findings of this study also confirmed that students who like 
to truant express that their teachers are not concerned and do not care about their problem. This will make 
students face loneliness and helplessness in solving their problems; consequently they will turn to peers where 
the feeling of togetherness can be fulfilled. Teachers who like to scold and nag have proven to be one of the 
factors that influence truanting behavior among the students. Teachers’ scolding and nagging has demotivated 
students from attending classes because they feel that learning is an unpleasant process injurious to their self-
esteem. 
 
Further analysis demonstrates that teachers’ behavior can result in different impacts on the truanting behavior 
among the male and female students. Male students are more likely to play truant as a result of teachers’ 
behavior. This may because most of the teachers are female. Additionally, the findings also reveal the teachers’ 
behavior can influence the students of urban, rural, Felda and island schools to commit truancy differently. 
Students of Felda School most probably will skip school because of teachers’ behavior followed by students from 
urban and island schools. In contrast, students from rural schools are least affected by teachers’ behavior to 
become truants.  
 
The findings of this study have revealed that teachers play a very crucial role in resolving the problem of truancy. 
Teachers themselves should have the awareness that they can contribute a lot of effort in helping truants to stay in 
school. It is essential that teachers have the initiative and capability to create a conducive and enjoyable learning 
process for the students to motivate them to keep coming to school. Learning activities should be student- 
centered and hand-on activities which focus on students’ involvement should be emphasized. Besides that, 
teachers should prepare learning activities and create a learning environment that fulfills students’ multiple 
intelligences. Developing a sense of belonging among students in the school system will attract them into 
continued attendance.   
 
As for the psychological aspect, teachers have to foster good and close interaction with students whereby 
students’ opinions and suggestions on the teaching and learning process and the school setting can be shared. 
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Two-way communication ought to be practiced between the teacher and students to facilitate good relationship 
thus encouraging students to stay in school. Teachers with friendly and caring personality can prompt students to 
attend school as all students like to be taught by teachers who are very approachable and concerned about their 
students. It is of upmost importance for teachers to convey the message that they do care and understand how 
students feel. Teachers need to be aware that their characters can produce different influences on truancy based 
on the students gender and the school type.     
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